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Abstract: The current study was carried out to determine the problems that preschool children experience during Covid-19 and also what could be done from perspectives of preschool prospective teachers. The working group of the study was made up of 45 projects prepared by 15 preschool prospective teachers attending to the midterm exam of lecture of “Practices of social service” in Alanya Alaaddin Keykubat University, Faculty of Education, Department of Preschool Education.  As a data collection tool, the project preparation form (A unstructured survey form) that was prepared by the researcher was used.  The study was carried out qualitative research methods and the projects comprising the working group of the study were analyzed with content analysis technique. At the end of the study, the problems that preschool children might experience in the pandemic period, the purposes to decrease these problems to minimum, the concepts and values to be attained and recommendations for projects were determined. Various recommendations were made in line with the findings obtained.
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Introduction
Starting in the city of Wuhan in the state of Hubei in China, influencing the whole world in a short time, the disease of Covid-19 was declared as a pandemic. This case has affected all humanity and its impacts were unfortunately felt in many fields such as health, education, economy, social-private-daily life and tourism (Banna et al., 2020; Blankenberger & Williams, 2020; Blundell et al., 2020; Cosic et al., 2020; Lesser & Nienhuis, 2020; Odriozola-González et al., 2020; Onyema et al., 2020; Patrick et al., 2020; Power, 2020; Tecirli et al., 2020; Tull et al., 2020; Tümen Akyıldız, 2020; Unger & Meiran, 2020; Wong & Moorhouse, 2020; Zhang & Ma, 2020).
In this process, children have seen the negative sides of this process by means of both their close circles and communication technologies. A great many things like the news of death and disease, closing of the schools, curfews, closing of such special places as parks-playgrounds-theatres for children, experiencing changes like mask and gloves even in clothes and accessory habits, the fact that parents do not go to work and siblings do not go to school, not visiting relatives, avoiding such contacts as hugging and kissing, washing the grocery bought have surely affected children as well as adults.

According to Piaget, preschool children who cannot attain abstract thinking skill yet in the preoperational stage regard themselves in the center of the world and have a perspective peculiar to them. They do the reasoning from specific to specific and they develop cliché judgments because of their limited experiences. They simply reason and are curious; they ask to many questions and want to know the answers of all the questions. They are weak in making a cause and effect relation and it is hard to perceive in this period (Atıcı, 2018; Gander & Gardiner, 2001; Köksal Akyol, 2002). They cannot fully comprehend the concept of death (Bildik, 2013; Schonfeld, 1993; Sezer & Sayar, 2009). The concept of disease in children varies in terms of their ages, development stages, self-consciousness and family ties (Schmidt & Lehmkuhl, 1994). In a study carried out over 83 children in the age groups of 4-5, 7-8, 9-10 and 11-12 to determine how they define disease and health by Myant and Williams (2005), it was found that the definitions of health and disease polarize more depending on age.
When it comes to the developmental features of preschool period children in this period, it is rather difficult for them to understand such an abstract concept as virus. The pandemic period which is hard to be perceived even by adults could undoubtedly lead to the fact that children have some fears and anxiety and exhibit various emotional disorders and behavioural problems. They could experience the fear for losing their parents or a relative. They could blame themselves for the lost parents or a member in the family. They could develop the phobia of leaving home. It is likely to see some problems in their nutrition and sleeping habits. It is likely to see some developmental disorders with physical development in the first place depending on inactiveness. After a long time when the pandemic is over, they could experience such problems as separating from parents, socialization and adaptation etc. Even though this effect varies depending on the socio-cultural and socio-economic condition where children are in, effects of these negative experiences in childhood could emerge in the coming periods (Boyraz & Legros, 2020; Çaykuş & Mutlu Çaykuş, 2020; Dalton et al., 2020; Demir Öztürk et al., 2020; Dubey et al., 2020; Ghosh et al., 2020; Guan et al., 2020; Jiao et al., 2020; United Nations, 2020; Yoshikawa et al., 2020).
The support taken during the negative experiences in the childhood period are of great importance. Both all the institutions and organizations and the community must fulfil the tasks and responsibilities they have in order that children could get rid of this and such kind of condition with a minimum harm, feel self-confidents and trust the community where they carry on their existence as an individual, feel the sense of belonging, attain social values and internalize them and become a useful individual for the community when they are an adult individual in the years ahead. Making project recommendations regarding what to do in this sense, combining, enlarging and turning them into systematic programs and putting them into action in the crisis period are of vital importance. 

Due to all these reasons, the current study was carried out to determine the problems that preschool children experience during Covid-19 and also what could be done from perspectives of preschool prospective teachers who are good observers. In this purpose, the following questions were tried to be answered: 

· What kind of problems do preschool period children experience in the pandemic period?

· What should we aim in order to minimize the problems that preschool period children experience in the pandemic period?

· Which concepts could be used in this period?

· Which values could be used in this period?

· What kind of activities could be conducted in this period?

Method

The Model of the Study

In this research, qualitative research approach was used to obtain data thoroughly, to learn participants' individual perceptions directly and to understand the present situation. The projects comprising the working group were analyzed with content analysis technique. (Baltacı, 2019; Yıldırım, 1999). Content analysis is the determination of the existence, meanings and relations of certain words or concepts in the text or texts comprising the sampling, analysis of them and making of deductions with regard to the message in the texts (as cited in Büyüköztürk et al., 2008; Stemler, 2000).

Working Group
The working group of the study was made up of the projects prepared by 15 preschool prospective teachers attending the midterm exam of lecture of “Practices of social service” in Alanya Alaaddin Keykubat University, Faculty of Education, Department of Preschool Education. Each prospective teacher prepared 3 projects and 45 projects comprised the working group of the research.

Data Collection Tool

The data was obtained by means of the unstructured survey form and personal information form, prepared by the researcher. In the personal information form, gender and age of the prospective teachers were given. "The unstructured project preparation survey form" was used to determine the opinions and recommendations of the preschool prospective teachers.

	Design a social project as a prospective teacher based on pandemic period and preschool children

	The problems that preschool children experience during Covid-19: 

The purposes to decrease problems to minimum:

The concepts to be attained in the pandemic period:

The values to be attained in the pandemic period:

Recommendations likely to be made in the pandemic period:


Statistical Analysis of the Data

The projects prepared to make the statistical analysis of the data were coded with numbers. The demographic information of the prospective teachers participating in the research were shown in numbers and percentages. The frequency and percentage distributions of the data obtained with “Project Preparation Form” were calculated and given as graphics.
Findings
In this part, the findings concerning the statistical analyses realized in line with the aims of the research are given

Table 1. The distribution of the prospective teachers participating in the research in terms of gender
	Gender
	N
	%

	Woman
	6
	40

	Man
	9
	60

	Total
	15
	100


As is given in Table 1, 60% of the prospective teachers participating in the research were man and 40% were woman.

Table 2. The distribution of the prospective teachers participating in the research in terms of ages
	Age
	N
	%

	21
	8
	53.33

	20
	2
	13.33

	22
	2
	13.33

	23
	2
	13.33

	28
	1
	6.67

	Total
	15
	100


As is given in Table 2, 53.33% of the prospective teachers participating in the research were 21, 13.33% were 20, 13.33% were 22, 13.33% were 23 and 6.67% were 28 years of age. 
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Figure 1. The problems that preschool children experience during Covid-19

As is shown in Figure 1, preschool prospective teachers pointed out the problems children experienced in the pandemic period as boredom (28.57%), economic insufficiency (12.24%), inactiveness (10.20%), lack of information (10.20%), lack of socialization (10.20%), fear and concern (8.16%), longing for friends (8.16%),  screen addiction (4.08%), lack of parental care (2.04%), longing for family members (2.04%), special needs (2.04%) and reluctancy for their hobbies (2.04%).
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Figure 2. The purposes to decrease problems to minimum

As given in Figure 2, preschool prospective teachers pointed out that the studies to be carried out for the solution of the problems experienced in the pandemic period should be realized for the purpose of supporting their education and developments (63.10%), informing family and children (23.81%), creating a social awareness (4.76%), emphasizing on importance of health workers (3.57%), reducing screen addiction (2.38%),  giving material support (2.38%).
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Figure 3. The concepts to be attained in the pandemic period 
As is shown in Figure 3, preschool prospective teachers stated the concepts to be attained in the pandemic period as “Concepts regarding health- disease” (37.78%), “Concepts regarding feelings” (37.78%), “Concepts regarding community” (24.44%). 
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Figure 4. Concepts regarding health and disease

As is given in Figure 4, the concepts of cleanliness – hygiene (47.06%), virus (23.53%), self-care (11.76%), bacteria (5.88%), germ (5.88%), pandemic (5.88%) were taken place. 
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Figure 5. Concepts regarding feelings
As is given in Figure 5, the concepts of happiness (41.18%), struggle (17.65%), trust (11.76%), self-confidence (5.88%), longing (5.88%), hope (5.88%), courage (5.88%), empathy (5.88%) were taken place.
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Figure 6. Concepts regarding community

As is given in Figure 6, the concepts of sensibility (%18.18), social awareness (%18.18), value (%18.88), ındividual awareness (%9.09), distance (%9.09), self-criticism (%9.09), social interaction (%9.09), custom (%9.09) were taken place. 
 SHAPE  \* MERGEFORMAT 



Figure 7. The values to be attained in the pandemic period

As is shown in Figure 7, preschool prospective teachers stated the values to be attained in the pandemic period as “Love” (40%), “Helpfulness” (20%), “Respect” (10%), “Responsibility” (10%), “Cooperation” (10%), “Sharing” (5%), “Self-sacrifice” (5%). 


[image: image8]
Figure 8. Recommendations likely to be made in the pandemic period

As given in Figure 8, preschool prospective teachers stated the recommendations likely to be made  in the pandemic period as “Activities likely to be made through communication tools” (44.74%), “Balcony activity” (23.68%), “Aid activity” (15.79%), “Street activity” (15.79%).  

In the projects likely to be made through communication tools, the recommended activities are making of informative programs, reading stories to children regularly, preparing books at home to donate for a library in the leadership of an educator, placing entertaining public service ads about hygiene between cartoons, decorating the windows and balconies of the houses by all the children in the guidance of teachers by means of various artistic activities, telling what is done by children to each other through visual connections, combining the videos taken by families regarding hygiene, mask, distance by teachers and sending back them to the families, organizing simple entertaining competitions, providing the communication of children with the elderly people in the old people’s home together with the educators and families through visual connections, making a game mates between preschool prospective teachers and children through visual connection, preparing surprise gifts with children who cannot see their parents in accompany with the educator and make it delivered, writing a thankful letter and making various artistic activities for health workers and giving it as a gift. 

In the projects to be made within the content of balcony-garden, it is recommended to handing out balloons in various colours and features to children by municipalities, sticking the pictures painted by children on these balloons and flying them from the balconies or gardens of houses in accompany with music together with their families, flying the kites made in guidance with teachers through communication technologies and the ones handed out by municipalities at the same time from the balconies and gardens in accompany with music and hanging them on the balconies, singing child songs determined by the educator together in certain days and hours in the balconies and gardens, putting food and water pans prepared by decorating with residual materials in the balconies of the houses for birds, planting flower seeds handed out by means of municipalities in pots and putting them in the balconies in order to plant them to parks and gardens once the pandemic is over. 

The projects within the content of street activity are recommended as placing food pans prepared by children with residual materials to certain places in the streets and leaving food handed out by municipalities and the leftover food at home in the food pans regularly to feed the stray animals, arranging street musicals and music activities by volunteer teachers or so in order that children could watch them from the balconies and windows of their houses, arranging open-air movie shows, making puppet and animation shows, reading short stories and improvising them. 

As for the projects regarding aid activities, it is recommended to hand out children various story books, special small balls, musical instruments and sportwear, attractive hygienic materials peculiar to children to emphasize the importance of hygiene, basic game kits that children could develop with the materials at home by municipalities, prepare such gifts as books together with children and send them to the needy families, determine the needy families in cooperation with municipalities and meet the needs of their children.

Discussion

Upon the review of the findings obtained regarding the problems experienced in Covid-19 process, it is likely to see that the observations of the prospective teachers reflect the problems which children experience the most. In a study carried out with 1143 parents of Italian and Spanish children at the ages varying from 3 to 18 by Orgilés et al. (2020), it was found that 85.7% of the parents perceived changes in their children´s emotional state and behaviours during the quarantine. The most frequent symptoms were difficulty concentrating (76.6%), boredom (52%), irritability (39%), restlessness (38.8%), nervousness (38%), feelings of loneliness (31.3%), uneasiness (30.4%), and worries (30.1%), and Spanish parents reported more symptoms than Italians. It was determined that children of both countries used monitors more frequently, spent less time doing physical activity, and slept more hours during the quarantine, and also when family coexistence during quarantine became more difficult, the situation was more serious, and the level of stress was higher, parents tended to report more emotional problems in their children. In another study by Demir Öztürk et al. (2020), it was found that children stated that they missed their teachers and friends most, they longed their school materials, they wanted to be informed by their teachers and they were anxious about forgetting the school. As for their mothers, they told how important the school is, they noticed that their children spent their energy at school and they were calm at home, school is necessary for children to socialize and that distant education is quite difficult for young children. Enli Tuncay et al. (2020), pointed out that health workers preferred to stay away from their homes and family members for a long time in the process of Covid-19 and they were in communication with their spouses and children without a physical contact and mostly through telephone. It was pointed out in some studies that children experienced boredom (Tiwari et al., 2020), economic insufficiency (Thevenon & Adema, 2020; Van Lancker & Parolin, 2020), inactiveness and some problems based on it (Buheji et al., 2020; Hammami et al., 2020; Sahu, 2020; Xiang et al., 2020), anxiety and fear (Dubey et al, 2020; Jiao et al., 2020), screen time (Öztürk Eyimaya & Yalçın Irmak, 2021; Xiang et al., 2020), changing and weakened parenthood (Cluver et al., 2020; Griffith, 2020; Marchetti et al., 2020; Prime et al., 2020), special education needs and disabilities (Toseeb et al., 2020; Yucesoy Ozkan et al., 2020).
Upon the review of the purposes to be attained in the process of Covid-19, it is likely to see that some solution-oriented purposes aiming at problem cases were attained. In a study carried out by Çaykuş and Mutlu Çaykuş (2020), in order to strengthen the psychological endurance of children, listening, understanding and answering them, self-care, taking and giving information was emphasized. It was recommended to form the sense of confidence for families, come together/spend time together, inform, support sharing, prevent secondary trauma, form daily routine, be flexible and behave acceptably. It was also recommended for teachers to support sharing, guide, be in cooperation and inform. Mental health workers were recommended to learn the children to be supported in the process of intervening and determine their needs and sources, make a trust relationship, inform when needed, encourage the child to tell what he/she experience in the process and share their feelings, determine the lost or already undiscovered social support and activate them, teach coping and problem solving skills, complete termination, following and evaluation stages. 

When it comes to the concepts to be attained, it is likely to see that cognitive (regarding health and disease), affective (regarding emotions) and behavioural (regarding community) concepts were taken place, for that reason the process was considered holistically. In their study carried out to support students in the process of Covid-19 by Borup et al. (2020), affective, behavioural and cognitive learning fields were taken places as the indicators of engagement. 

As for the values to be attained, love was given place in the first place. The feeling in the hearts of children is the expression of their lives (Filliozat, 2016). Love gives power to them in their struggle with the challenges they encounter (Chapman & Campbell, 2018) and positive feelings and behaviours they have depending on the value of love affect their mental conditions positively (as cited in Akın & Eker, 2012). Therefore, the most important value to be attained for children to decrease the problems they experience in this period is love. Love, helpfulness, respect, responsibility, cooperation, sharing and self-sacrifice are the most important values containing prosocial behaviours called as interpersonal relations and keeping communities together. Covid-19 has affected individuals, communities even all the world not only as a disease but also socially, psychologically and economically. In order that children are not affected from the negativities of the situation experienced in the process of such events as Covid-19 and similar pandemic, natural disasters and social traumatic events, they do not exhibit emotional disorders and behavioural problems and that they are supported for their personality, social, emotional, moral and social developments, it is important to make these values attained. Wolf et al. (2020), stressed the importance of humanitarian values in order to develop effective global interventions and applications in struggle with the pandemic in the process of Covid-19. 

When it comes to the project recommendations of the prospective teachers, it is likely to say that they were the projects that would make children entertain, support their development and education, help them communicate with their friends and teachers and socialize, encourage them by decreasing their fears and anxiety, help both the families and their children to reach true information, help the families spend qualitative time with their children, decrease screen addiction, support both children and parents in terms of special needs, support both the health workers and their children and support families in difficulty. It was determined that the projects were applicable but that they must be combined, developed and turned into systematic programs.

Conclusion and Recommendations  
At the end of the study, the problems which preschool children experienced in pandemic were determined by the preschool prospective teachers as boredom, economic insufficiency, inactiveness, lack of information, lack of socialization, fear and concern, longing for friends, screen addiction, lack of parental care, longing for family members, special needs and reluctancy for their hobbies. For the solution of the problems experienced, supporting children education and developments, informing family and children, creating a social awareness, emphasizing on importance of health workers, reducing screen addiction, giving material support were taken as a goal. It was emphasized that the concepts of health- disease (cleanliness – hygiene, virus, self-care, bacteria, germ, pandemic), feelings (happiness, struggle, trust, self-confidence, longing, hope, courage, empathy), community (sensibility, social awareness, value, individual awareness, distance, self-criticism, social interaction, custom) and the values of love, helpfulness, respect, responsibility, cooperation, sharing, self-sacrifice should be taken place. Activities likely to be made through communication tools, balcony activities, aid activities, street activities were recommended.  
It was found that the problems experienced by children the most in the period of Covid-19 which the prospective teachers determined depending on their observations and the purposes they attained regarding the solution of these problems, the concepts and values to be attained were in line with the related literature. It was also found that the projects prepared were solution oriented and applicable ones, they could be turned into systematic programs by combining and enlarging with new ideas and that they could be used not only in pandemic period but also in such disasters and extraordinary conditions as flood, earthquake etc. and other negative social events.
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