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 Acclaimed children's books in the United States (U.S.) may be utilized as 

resources to instruct global issues. As children’s literature reflects social context 

and values, acclaimed books may provide curricular materials for those within the 

U.S. and to international audiences. Stakeholders, including librarians, teachers, 

national industry experts, and parents, are among those who review and award 

prizes to children’s literature. This work has resulted in booklists teachers, 

families, and librarians use to guide their book purchasing and sharing practices. 

We investigate the histories, composition, and criteria for 22 award and acclaimed 

U.S. children’s book lists containing 4,244 titles. Fewer than 100 titles appear 

consistently across multiple stakeholder lists. International audiences will become 

more aware of the types of U.S. awards for children’s literature that exist and 

reflect on the award and acclaimed book lists published in their countries and how 

they might be used by teachers, parents, and other stakeholders.  

Keywords 

Children’s book awards 
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Introduction  

 

Books matter (Fox & Short, 2003; Thomas, 2016). Children’s books are an essential part of today’s classrooms 

and instructional practices. Many elementary classrooms and middle school language arts classrooms contain 

extensive classroom libraries (e.g., Harmon et al., 2019; McNair, 2016), and children’s literature is infused within 

curricula to teach literacy skills (e.g., Martinez & McGee, 2000; Serafini, 2003), cross-curricular connections 

(e.g., LeJeune & Landon-Hays, 2021; Nathanson, 2006), and Social Emotional Learning standards (e.g., Heath et 

al., 2017). Access to children’s literature also promotes reading motivation (e.g., Chou et al., 2016; McGeown et 

al., 2020; Teale & Gambrell, 2007), a key factor in literacy success.   

 

Teachers in the United States (U.S.) actively utilize children’s literature as a tool to enhance children’s 

understanding of cultural differences and social issues. It is often assumed that books on acclaimed and award-

winning lists are aligned to titles regularly used in classroom instruction and included in classroom libraries. The 

lists are also considered quality literature internationally, indicating the potential application to curriculum in other 

countries. 

 

The purpose of this study is to systematically identify a corpus of U.S. children’s literature recognized by key 

stakeholders in the field of children’s literature. This is a foundational phase of a larger study investigating the 

role of teachers’ autonomy and curriculum development through the selection and use of children’s literature.  
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Children's Literature: A Site of Inquiry  

 

A focus of education in the U.S. today is on seeking equity and inclusion for all students. Children’s literature is 

often considered a springboard to promote grand conversations (Eeds & Wells, 1989), including those related to 

diversity, equity, and inclusion (DEI). Children’s senses of self are significantly impacted by the books they read 

and encounter (Chaudhri & Teale, 2013; Levin, 2007). Providing opportunities for children to interrogate diverse 

books can broaden their sense of cultural awareness and provide tools to explore issues of equity and 

discrimination (Braden & Rodriguez, 2016; Thein et al., 2007). Literature, and critical reading of it, offers the 

possibility to help children see beyond their own sociocultural, multifaceted identities and to empathize with 

others.  

 

Thus, the inclusion of children’s literature in classrooms is essential, but just having books in classrooms is not 

enough. Consideration of the content, quality, and diverse representation of the books is also critical, as are 

teachers’ roles in selecting their curricular material. The terms “diversity” and “diverse” are used broadly to reflect 

the range of social groups and characteristics to which people belong. Contemporary society and today’s students 

reflect a wide variety of populations that include race/ethnicity, language, gender identity, sexuality, and ability, 

among other groups. These populations should be reflected in the books in curricula and on classroom shelves 

(Koss & Paciga, 2020, 2022). Teachers’ autonomy in book and curricular material selection empowers them to 

utilize best practices and select materials most relevant to their classrooms (Simpson, 2016; Vaughn & Massey, 

2021).  

 

Acclaimed children's literature in the U.S. may be utilized as resources to instruct global issues. American scholar 

Rudine Sims Bishop explains that children's literature plays a role as a mirror for readers to see themselves, as a 

window to see others' lives and cultures, and as a sliding glass door to transport readers into the lives of others 

and potentially act as change agents (Bishop, 1990). As children’s literature reflects social context and values, 

acclaimed books may provide curricular materials for those both within the U.S. and to international audiences. 

Teale and colleagues (2021) emphasize children's literature as a tool to critically think about socially constructed 

experiences, beliefs, and knowledge. Therefore, investigating the purposes and criteria for award-winning and 

acclaimed children’s literature can shed light on the social context and values of the U.S.  

 

Impact of Acclaimed Literature in Education 

 

Reading aloud in educational settings offers benefits for children’s development related to language development, 

literacy skills, emotional development, and cultural and social awareness. Thus, selecting quality literature for 

children is important as book selection reflects teachers’ beliefs based on their past experiences and knowledge 

(Conradi Smith et al., 2022; Darling-Hammond & Bransford, 2007). In this context, awards for children’s 

literature are resources for quality children’s literature that present literary quality and themes (Teale et al., 2021). 

Yokota (2011) suggests, “children are often required to read award-winning literature in school" (p. 467), but few 

researchers have endeavored to investigate the extent to which award-winning and acclaimed books are utilized 

in classrooms. The extant research around award-winning titles largely focuses on presenting the findings of 
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content analyses of award-winning titles (e.g., Johnson et al., 2018, 2020; Chung & Chaudhri, 2021; Blackston, 

2000; Crisp & Hiller, 2011; Leininger et al., 2010; Wedwick & Lathan, 2013), or on examining readers’ responses 

to award-winning titles (e.g., Enciso, 1994; Hall & Williams, 2010; Sipe, 2010). In both cases, the award status 

functions as a filter through which titles are selected, rather than the focus of the research itself. 

 

Titles receive awards for a variety of reasons as specified by the awarding organizations, frequently offering expert 

craftsmanship in terms of their inclusion and development of literary, informational, or visual elements. The 

quality of construction of the literary elements (setting, plot, character, theme, and mood, etc.)  or the informational 

elements (accuracy, organization, documentation, creative presentation of facts/concepts/ideas, and support 

features such as maps, charts, graph, glossaries, etc.) offer teachers and children plentiful opportunity to practice 

the goals and objectives for reading literary and informational text that are specified in learning standards. 

Moreover, award-winning titles function as mentor texts that exemplify a range of strategies for building stories 

or conveying information. Studying craftsmanship of children’s books supports children’s emerging writing skills. 

Similarly, the visual elements of line, shape, space, and color are utilized in synergistic ways in picturebooks to 

build and expand children’s repertoire for constructing meaning.  

 

Not all titles children and teachers select are renowned for their quality, and not all titles win awards. Some titles 

gain acclaim because readers identify them as “good” books, or books that appeal to the right reader at the right 

time. There is a place for good books in classrooms and libraries as much as there is a place for award-winning 

books. Good books are necessary as they capture attention for elements that yield high interest or appeal. Popular 

books for young children often adopt illustrative and text structures of repetition, poetic language, and engaging 

wordplay that appeal to children (Teale et al., 2021).  

 

Defining Acclaim 

 

Stakeholders including librarians, teachers, national industry experts, and parents are among those who review 

children’s literature and award prizes to authors and illustrators for their work in the industry. This work has 

resulted in lists of books used by librarians, teachers, and families to guide their book purchasing and sharing 

practices. To better understand the meaning of quality children's literature in the United States, we investigate the 

histories of a range of acclaimed lists across U.S. stakeholder groups with the following research questions. We 

define "acclaimed" literature as children's literature publicly praised and celebrated for its quality and/or 

popularity in the U.S. There are many awards that give acclaim to children's literature in the U.S. These awards 

and lists come from a range of stakeholders and exhibit variation in terms of their inception, the frequency with 

which titles are announced/awarded, and the features of text that are examined when determining acclaim (e.g., 

genre, identities of authors/illustrators, text vs. visual components).  

 

Research Questions  

 

This study is a part of a larger project examining teachers’ use of acclaimed and award-winning children’s 

literature in PreK-8 classrooms in the United States. Three research questions guided the analysis for the present 
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study:   

1. Who are the stakeholders that have an interest in children's books getting into children's hands?  

2. How do these stakeholders determine acclaim? What do they look for? 

3. What are the titles that are more universally acclaimed? 

 

Method  

 

Each of the three research questions entailed different methodological approaches to gathering and analyzing the 

data. To answer our three research questions, we started by identifying stakeholders relevant to the inquiry. We 

then utilized award and acclaimed lists published by each stakeholder to create databases detailing information 

specific to each list. Data gathered included the award or acclaimed list’s inception, purpose, target audience, 

criteria, jury selection, and the titles that have been given the acclaim or award. Information from award websites 

and acclaim-granting organizations and sponsors, as available from winter 2020 through spring 2021, was 

archived by the researchers. Archives of each list utilized for analysis were also retained by the researchers.  

 

Findings  

 

Information on each award and acclaimed list were summarized in an Excel spreadsheet to compare data across 

categories for each research question. As the research questions build upon each other, this section discusses each 

question in turn, and includes both data analysis and findings.  

 

Who are the stakeholders that have an interest in children's books getting into children's hands?  

 

As the researchers are affiliated with the Association for Library Service to Children (ALSC), a division of the 

American Library Association (ALA), they naturally started to think about the Association’s annual Youth Media 

Awards (YMA) as a source of information that could be utilized to inform book selection practices. In discussing 

the project with other colleagues in teacher education in the United States, other stakeholder lists were mentioned 

as additional resources that likely inform teachers’ book selections. The research team met to brainstorm 

additional stakeholders that warranted further investigation. These included lists published by professional 

organizations for English/Language Arts teachers, as well as lists published by national children’s literature 

experts that tend to garner attention in the public media. In discussing the project with parents of PreK-8 children, 

the research team was also encouraged to explore titles appearing on the “top 100” or “best of” lists, so these were 

included as additional stakeholders. The four main stakeholder categories are briefly defined below to answer 

Research Question 1. Detailed descriptions of the award and acclaimed book lists are unpacked to answer 

Research Question 2. 

 

ALSC Youth Media Awards and Affiliates 

 

The ALA is a non-profit organization in the U.S. that aims to promote access and interest in libraries worldwide. 

ALSC, a division of ALA, honors books for children ages 0-14. Awards under this category include general 
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awards for excellence and awards targeted to individual genres and/or diverse population groups. Other affiliate 

organizations, including the Asian Pacific American Librarians Association, the Association for Jewish Libraries, 

and the American Indian Library Association, also grant book awards. The award winners and honor titles are 

announced at an annual Youth Media Awards ceremony to provide resources for librarians, educators, parents, 

and others. All book awards honoring children’s titles that are first published in the United States were included 

in our database for this category. These inclusion criteria yielded eleven award lists. 

 

Teacher Professional Organizations 

 

Three teacher professional organizations were identified in our study: the International Literacy Association 

(ILA), the National Council of Teachers of English (NCTE), and the National Education Association (NEA). The 

ILA was established in 1956 to improve literacy instruction and facilitate discourse about research on reading. 

Members include educators, researchers, and professionals from around the globe. NCTE focuses on improvement 

of the teaching and learning of English and the language arts through research and instruction since 1911. Their 

resources and approaches target practical instruction and support pre- and in-service teachers. The NEA was 

founded in 1857 to represent public school teachers’ voices, including colleges and universities’ faculty and staff 

and retired educators. The association announces literature to celebrate the joy of reading and to promote diversity 

and inclusion.  

 

Top 100 Lists 

 

Top 100 Lists are resources that serve audiences of parents and educators. The category includes the National 

Public Radio (NPR)’s 100 Best Children’s Books summer book list, the New York Public Library’s (NYPL) Best 

Books of 2020 for Kids, the Scholastic Top 100 list, the School Library Journal’s (SLJ) Top 100 picturebooks 

and children's books lists, and TIME Magazine’s 100 top children’s book list. NPR is a non-profit U.S. public 

radio station and media organization that broadcasts news and cultural programming across the nation. Their book 

lists are published in the fall or winter, coinciding with reading and holiday gift-giving seasons. Founded in 1895, 

the NYPL is the world’s fourth-largest public library system and plays a role in providing free books, information, 

and resources to the public. NYPL's children's book lists aim to provide diverse and engaging reading options for 

children and their families. The School Library Journal is a U.S. magazine that includes book reviews and articles 

for school librarians. They announce book lists to promote school libraries and classroom uses. Scholastic is a 

U.S. based multi-national publishing company founded in 1920 that publishes books and educational materials 

for teachers and parents. It has a long history of promoting children’s reading resources for literacy development. 

TIME Magazine is an almost 100-year-old U.S. national news magazine that annually announces a Top 100 book 

list for children.  

 

Industry Expert Awards 

 

Two major industry expert awards were included in our analysis: the Boston Globe-Horn Book Award and the 

National Book Award. The Boston Globe is one of the oldest newspapers in the U.S. Horn Book Magazine is a 
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prestigious publication in the field of children’s and young adult literature. To celebrate and honor the excellence 

in literature for children and young adults, the Boston Globe-Horn Book Award by the Boston Globe and The 

Horn Book Magazine recognizes fiction, poetry, nonfiction, and picturebooks annually, established in 1967. The 

National Book Award honors the best literature published in the U.S. annually since 1969. 

 

How do these stakeholders determine acclaim? What do they look for?  

 

Figure 1 summarizes the twenty-two lists and the corresponding number of titles the present study sourced as 

exemplars of acclaimed and award-winning children's literature according to the different stakeholder groups. The 

section that follows details the histories, purposes, and various criteria utilized by each group for selecting books 

as recipients of awards or acclaim. In addition, the strategies for seating juries for each list are discussed. 

 

 

Figure 1. Sources (by type) of Acclaimed and Award-winning Children’s Literature 

 

ALSC Youth Media Awards and Affiliates 

 

Table 1 offers a summary of the inception dates, purposes, audiences, and jury composition for the awards given 

by librarian stakeholders. Library organizations have been in the business of giving acclaim to children’s literature 

for more than 100 years: the oldest of the eleven selected awards, the Newbery Medal, dates to 1922. The two 

newest awards, the Geisel and the American Indian Award for Youth Literature, were first given in 2006. The 

histories of each of the eleven award categories reflect the evolution of the ALA’s commitment to diversity within 

the social and political context of the United States.  

 

Overall, the juries of each of the awards given by ALSC and its affiliates distinguish books based on some defined 



International Journal on Social and Education Sciences (IJonSES) 

 

487 

component(s) of quality. As Table 1 shows, quality may arise from literary elements, visual elements, or 

informational content, or quality may be realized through distinguished and authentic depictions of an 

underrepresented or historically marginalized identity group. Each award has its own evaluation criteria designed 

to meet the goal of the awards. The John Newbery Medal is an internationally known award that honors “the 

author of the most distinguished contribution to American literature for children” (American Library Association, 

2023, n.p.). The Randolph Caldecott Medal is a prominent award given to illustrators for quality picturebooks. 

The award evaluates illustrations “with the consideration of all children in mind rather than privileging the 

dominant culture to the exclusion of others” (American Library Association, 2023, n.p.). As the award recognizes 

the important role of visuals in children's literature, the jurors investigate quality illustrations free from 

stereotypes, whitewashing, or other derogatory content. The Theodor Seuss Geisel Award recognizes children’s 

literature for beginning readers, and the Robert F. Sibert Informational Book Medal honors nonfiction children’s 

literature portraying “clear, accurate, and stimulating presentation of facts, concepts, and ideas” with supportive 

features, such as indexes, tables of contents, maps, and/or timelines (American Library Association, 2023, n.p.). 

Larrick (1965) and other researchers engaged in critical content analyses of children’s books and documented the 

need for more varied diversity in children’s book characters and authorship. The ALA, ALSC, and its affiliates 

established additional awards to distinguish quality titles by and about people of color and other cultural identity 

groups: the Sydney Taylor Book Award (Jewish experience), Coretta Scott King Awards (African American 

experience), Pura Belpré Award (Latino experience), Schneider Family Book Award (disability experience), 

Stonewall Book Award (LGBTQ+ experience),  Asian/Pacific American Award for Literature (Asian/Pacific 

American experience), and the American Indian Youth Literature Award (Native Americans and Indigenous 

peoples of North America experience).  

 

The U.S. is a country of immigrants, which over time has developed into a nation or people with diverse linguistic 

and cultural backgrounds. As a mosaic, which represents small pieces of fabric, glass, or stone to contribute to 

larger pictures or patterns, the U.S. purports to value diversity, equity, and inclusion (DEI) to promote children as 

global citizens. The diverse aims and recognition of each above-mentioned YMA awards present their endeavor 

to advocate for the representation of diverse voices and cultures in children’s literature. To recognize the 

authenticity of cultural representations and experiences, some awards have strict restrictions when it comes to 

author and illustrator’s heritage and jurors’ expertise and heritage. For example, literature for the American Indian 

Youth Literature Award should be written by the Native community. Non-Native jury members serve limited 

terms (“two award cycles or four years at the discretion of the American Indian Library Association president” 

(American Indian Library Association, 2019). Indigenous jury members may indefinitely serve as needed. Similar 

restrictions are observed in the Sydney Taylor Book Award and the Pura Belpré Award. The Sydney Taylor Book 

Award selects jurors who are members of the Association of Jewish Libraries and have broad knowledge of Judaic 

children’s literature. The Pura Belpré Award’s committee members should possess a self-declared fluent reading 

knowledge of Spanish, and the awarded author and illustrator must be of Latinx heritage. The Coretta Scott King 

Awards’ author and illustrator must be African American. Their criteria for author/illustrator and jury can be 

interpreted with multicultural literature scholars’ concerns about misinformation or inaccurate descriptions of 

others’ cultures (Durand et al., 2021; Koss & Daniel, 2017). The Schneider Family Book Award specifically 

focuses on the representation of the disability experience by a protagonist or secondary character rather than the 
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person with the disability as a background character. Jurors are expected to have the target culture’s authentic 

knowledge and experience to recognize cultural values and representations. 

 

Table 1. Comparison of the ALSC Youth Media Awards and Affiliates 

Name Inception Purpose  Audience 

(years) 

Number of 

Jurors 

American 

Indian 

YLA 

2006 To recognize books by and about Native Americans and 

Indigenous peoples of North America 

3-18 7-10 (2/3 must 

be members of 

Indigenous 

group) 

APALA 2001 To recognize books published in the U.S. for 

Asian/Pacific American experiences and/or cultures by 

Asian/Pacific Islander American authors and illustrators 

0-18 4+ (including 

chair) 

Belpre 1996 To recognize books published in the U.S. by Latino 

writers and illustrators, celebrating Latino cultural 

experiences in outstanding works of literature 

0-18 6 + chair (must 

read fluently in 

Spanish) 

Caldecott 1938 To recognize illustrators of distinguished American 

picturebooks for children published in the U.S. 

0-14 15 

CSK 1970 To recognize books published in the U.S. by African 

American authors and illustrators, which reflect the 

Black experience 

3-18 7 

Geisel 2006 To recognize distinguished American books for 

beginning readers published in the U.S. 

3-8 6 + chair 

Newbery 1922 To recognize authors of the most distinguished 

contribution to American literature for children 

published in the U.S. 

0-14 15 

Schneider 2004 To recognize books portraying an authentic 

representation of the disability experience 

0-18 No more than 9 

Sibert 2001 To recognize author(s) and illustrator(s) of the most 

distinguished informational books published in the 

United States 

0-14 8 + chair 

Stonewall 2010 To recognize English-language books published in the 

U.S. relating to the LGBTQIA+ experience  

0-18 11 

Sydney 

Taylor 

1968 To recognize quality children’s literature published in 

the U.S. that authentically portrays the Jewish 

experience 

0-18 7 

 

Teacher Professional Organizations 

 

Teacher professional organizations such as the National Council of Teachers of English (NCTE), the International 
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Literacy Association (ILA), and the National Education Association (NEA) also give acclaim to children’s books. 

Teacher professional organizations announce quality book lists to the public to facilitate teachers’ practice and to 

enhance their professional knowledge. Unlike the awards given by the librarians and their affiliates, those given 

by teachers vary in three important ways.  

 

The first variation is the longevity of the lists. Whereas the oldest standing librarian award dates to 1922 (i.e., the 

John Newbery Medal, see Table 1), the oldest standing teacher award (ILA’s Notable Books for a Global Society) 

dates to 1995 (see Table 2). NEA started to collect teachers’ resources in 2007, so its history is relatively short 

compared to the other two teacher professional organizations. 

 

The second variation is evident in the extent to which the jurors empaneled or polled must be experts in children’s 

literature. For example, the ILA's Notable Books for a Global Society acclaim is given by scholars who are 

members of the Children's Literature and Reading Special Interest Group. In contrast, the NEA poll is open to all 

teachers.  

 

Third, the teacher awards differ significantly in their process and criteria for evaluating books. ILA announces 

that children’s literature published in the U.S. reflects a pluralistic view, that is a core value of many teachers in 

the U.S. (ILA Special Interest Group, n.d.). NCTE evaluates children’s literature focusing on teachers’ use in 

classrooms to invite child responses or participation. ILA and NCTE’s book lists are reviewed by multiple 

(inter)national committees with specific criteria.  

 

Table 2. Comparison of the Acclaimed Book Lists of Teacher Professional Organizations 

Name Inception Purpose  Audience 

(years) 

Number of 

Jurors 

ILA Notable 

Books  

1995 To recognize books that enhance students’ 

understanding of people and cultures.  

5-18 10 (roughly) 

NCTE 

Notable 

Books 

1997 To recognize books of enduring quality 

that deal explicitly with language, 

demonstrate uniqueness in the use of 

language or style, or invite child response 

or participation 

5-13 7 

NEA Top 

100 

2007 To recognize books that teachers use in 

classrooms 

4-12 NA 

 

Unlike ILA and NCTE, NEA asked educators to report the books they teach in their classrooms. The lists affiliated 

with the ILA and NCTE both provide evaluation criteria that convey value in the extent to which titles present 

diversity in the world with accuracy and authenticity. As the NEA list does not clearly state criteria other than a 

prompt to report books that resonate with their students, the lists may have some bias. This NEA list bias may be 

based on the contents of teachers’ classroom libraries and curricula. At the same time, the list represents authentic 

use of books used in classrooms as educational resources. 
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Top 100 Lists 

 

Compared to the professional awards by librarians and teaching scholars and practitioners, Top 100 lists provide 

unclear criteria to support their book lists. For example, NPR's summer 2020 Top 100 explains that they asked 

radio audiences to submit their favorite kids' books. However, the details are missing, such as how they 

approached audiences to collect their answers, if there were any specified limits to the number of favorite books 

respondents provided, and whether responses must have come from U.S. audiences. The NYPL annually provides 

a list of their top 100 books for children, but their selection process is unclear. Their website explains that “[the 

list] was selected by eight individual committees, which reviewed nearly three thousand books for various ages 

and genres, including comics, romance, mystery, and poetry (New York Public Library, 2023, n.p.).” Individual 

librarians are not asked to provide rationales for how they define the best books for kids and teens—there are no 

official guidelines that shape their process.  

 

Table 3. Comparison of the Top 100 Lists 

Name Inception Purpose  Audience 

(years) 

Number 

of Jurors 

NPR Summer 2020 

Top 100 

NA To help parents to find books for their 

children 

NA NA 

NYPL Top 100 NA To report best books for children, 

teens, and adults 

children, teens NA 

Scholastic Top 100 NA To report best books for children 0-11+ NA 

SLJ Novels Top 100 NA To report top 100 fictional titles for 

children 

9-12 NA 

SLJ Picture Books Top 

100 

NA To report top 100 picturebooks NA NA 

Time Top 100  NA To honor the best books for children 

and young adults 

children, 

young adults 

10+ 

 

Industry Expert Awards 

 

The last category of stakeholders in our analysis is industry experts. The awards have a long history of celebrating 

children's books and their authors since the 1960s. Most awards and acclaimed book lists have strict authorship. 

For example, most awards and acclaimed book lists require authors and illustrators to hold U.S. citizenship or 

residency status. The Boston Globe-Horn Book Award, however, is open to writers and illustrators of any country. 

Three judges evaluate the submitted literature, but the evaluation criteria are unclear. In 2024, the National Book 

Award (NBA) announced that the awards would no longer require U.S. citizenship for eligibility (Alter, 2024). 

Past NBA winners, finalists, and judges nominate juries, and the Foundation’s Executive Director selects five 

judges among them. These five experts read the submitted books and develop their own criteria for discussion, 

but the criteria are veiled. The Foundation emphasizes that they are not involved in the selection process and that 

the winner in each category is confidential until they are announced at the Awards Ceremony.  
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Table 4. Comparison of the Awards Given by Children’s Literature Industry Experts 

Name Inception Purpose  Audience 

(years) 

Number 

of Jurors 

Boston Globe-

Horn Book Award 

1967 Excellence in literature for children and 

young adults 

children, 

young adults 

3 

National Book 

Award 

1969 Awarded "by writers to writers" to celebrate 

the best literature published in the United 

States 

young 

people 

5 

 

What are the titles that are more universally acclaimed?  

 

A database was compiled across the four stakeholder categories of books as available from winter 2020 through 

spring 2021: librarian awards affiliated with the Association for Library Service to Children’s (ALSC) Youth 

Media Awards, educator awards, book awards given by industry experts, and known Top 100 lists. As a result, 

4,244 titles across the 22 award and acclaimed lists were entered into this database, delineated by stakeholder 

category. Researchers also captured information regarding each title’s audience (grade level and age), book 

format, Lexile, and publication year. Figure 2 illustrates the process by which titles were cross-referenced to 

determine which titles were recognized among at least three of the source types. Eighty-six titles appeared on 

three out of four of the lists. See Appendix A for a complete list of the identified titles. 

 

Figure 2. Inclusion and Exclusion Criteria for Creating the Corpus 

 

Discussion  

 

The current study showcases award-winning and acclaimed books compiled by diverse groups of stakeholders in 

library science, classroom education, popular press, and industry. The analysis and findings collectively illustrate 

the numerous awards and acclaimed lists, the varied histories of each, and the divergent processes by which each 

stakeholder compiles its list of acclaimed and/or award-winning children’s literature. These stakeholders and lists 

present one way of reflecting on U.S. history and the collective stakeholders’ social perspectives related to DEI 

(Diversity, Equity, and Inclusion). School systems serving children in the U.S. are historically entrenched in 

meeting the needs of monolingual, and middle-and upper-class white populations (Smagorinsky, 2017). 

Children’s literature in the U.S. still dominantly encapsulates white people’s culture and norms. To dismantle the 

systemic representation and expectation of dominant culture and norms rather than multicultural values and 
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aspects, diverse people’s stories and cultures should be reflected in children’s literature and in curriculum (Koss 

& Paciga, 2020, 2022). 

 

Previous research conducted by Koss et al. (2018) analyzed Caldecott-winning and honor titles from 1938 to 2017, 

presenting the impacts of social, political, and educational changes in U.S. history on publishing markets. The 

historical and cultural shifts during particular periods in which books were published reveal the dynamic history 

of the United States, as recognized in the shift in the construction of main characters’ identities appearing in 

Caldecott-winning and honor titles, as well as in the diverse identities of the storytellers—the authors and 

illustrators who have contributed to this corpus of children’s literature. Stakeholders from the present study also 

demonstrate and reflect social and political shifts as presented in the Findings section in this paper. This is 

evidenced by the ways in which the awards and stakeholders have sought out diversity and inclusiveness to reflect 

the diversity present in American society.  

 

Many of the established awards also impact people’s views on social issues and encourage readers to appreciate 

in their lived contexts. Children’s literature impacts children’s senses of self and their developing understandings 

about the world (Chaudhri & Teale, 2013; Levin, 2007). Students in the United States are considerably more 

racially and ethnically diverse than their teachers (Schaeffer, 2021). Under this context, children’s picturebook 

awards and acclaimed lists are valuable resources to invite children to embody the values of diversity, equity, and 

inclusion.  

 

As children’s literature and awards demonstrate a society’s values and resistance to political and social pressure, 

international audiences can learn the changing values of the U.S. according to the history and purpose of awards 

and acclaimed book lists. For example, a recognition of the importance of highlighting different diverse groups is 

evidenced by various U.S. awards with specific targets of historically minoritized and marginalized groups. 

Library and educator stakeholders’ awareness of underrepresented populations may be different from other 

countries that are monoethnic or in which issues such as LGBTQ+ and racial identities are not publically 

discussed—such attention to diversity is not indicated in the awards or acclaim captured by the various Top 100 

lists or by industry experts. By sharing U.S. acclaimed and award-winning books, international audiences may 

expand their own views on diversity, equity, and inclusion in individual contexts. 

 

Our study also reveals the strong voice of teachers as stakeholders in giving acclaim to children’s literature. The 

U.S. education system allows some teachers’ discretion to build extensive classroom libraries and utilize literature 

as educational resources to the curriculum (Harmon et al., 2019; McNair, 2016; Martinez & McGee, 2000; 

Serafini, 2003). As U.S. teachers are the beneficiaries of quality children’s literature and the gatekeepers who 

select which titles to introduce to children, the resources shared by professional organizations such as the 

International Literacy Association, the National Council of Teachers of English, and the NEA offer international 

audiences insight regarding what teachers value in their design of curriculum and instruction as they strive to use 

literature to meet their educational goals.  

 

Commercial and industrial efforts to recognize quality literature are recognized in our study. However, it should 
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be emphasized that the top 100 lists by commercial and industrial companies are likely to connect with market 

profits and selling opportunities. NPR’s top 100 lists, that are classified as commercial stakeholders in our 

analysis, can be impacted by the organization's social and political orientations. A 2019 Pew Research Center 

survey reported that the NPR audience leans toward a Democratic stance with a politically liberal position (Grieco, 

2020). Time Magazine is an expensive, prescription-based magazine with a high text complexity. The listeners 

and readers of these lists who were polled to compile such lists reflect a subsample of the U.S. population. These 

are unlikely to be resources that are popular with the many groups in the U.S. that do not speak English, or those 

whose values do not politically align with the ideals and values of the commercial organization.  

 

Regarding the entry to the awards, most awards and acclaimed book lists ask that a copy of the book be sent to 

each juror for consideration. However, the National Book Award asks for a $135 entry fee for each title 

submission. Additional fees are requested to contribute toward a promotional campaign if the submitted book 

becomes a finalist. Top 100 lists, such as Scholastic, provide links to commercial stores to facilitate consumers' 

immediate purchase of titles. Considering Kidd's 2007 study, award winners have the potential to sell more. Thus, 

audiences and consumers of the awarded and acclaimed books circulated by industry and commercial stakeholders 

need to have a critical stance to contextualize each list. 

 

Several of the award and acclaimed lists discussed here, such as the John Newbery Medal and the Randolph 

Caldecott Medal, are often considered as internationally recognized because they are well-known by other 

countries for their success in identifying quality in the craftsmanship of the literature. However, international 

audiences should be aware of the limitations of these recognitions. Many of the awards and lists presented in this 

study limit the titles they consider by the residential status of the author, illustrator, or publisher. In other words, 

the library stakeholders tend to only accept literature written and illustrated by residents or citizens of the United 

States, with the exception of the Sydney Taylor Book Award. Jurors often consist of educators, librarians, experts 

in children’s literature fields, or the member of American Library Association’s members. Although non-US 

citizens are eligible in some industry-expert awards, such as the BGHB and NBA, a limitation to international 

authors and illustrators can be the requirement that the literature be published in the US and written in English. 

Additionally, the accessibility of U.S. award-winning and acclaimed books might be limited to international 

audiences. This limitation may proved as a barrier. Therefore, international audiences should consider the awarded 

and acclaimed book lists as only one resource to learn U.S. values and cultures. 

 

At the core of this study was the question of how much consensus exists in terms of children’s literature titles that 

are acclaimed across the groups of stakeholders. The analysis started with more than 4,000 titles across the 11 

lists analyzed across the four stakeholder groups. The titles were published across more than 100 years of U.S. 

history. Of the titles analyzed, fewer than 90 titles were recognized by three or more stakeholder groups as 

acclaimed. These titles that have been given significant acclaim in the U.S. warrant further exploration and 

analysis to inform the fields of curriculum and instruction and children’s literature in the PreK-8th grades, and for 

their potential use and application in international contexts. Every country has its own values and cultural beliefs. 

As children’s literature are socially and culturally constructed products, acclaimed or award-winning U.S. 

children’s literature may or may not align to the social, political, and historical values in other parts of the world.  
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Limitations 

 

This study is limited in several ways. First, the sampling of the award-winning and acclaimed lists occurred from 

winter 202 through spring of 2021, and so the data analyzed represent a single snapshot of award-winning and 

acclaimed literature from one moment in the history of the children’s literature industry. The children’s literature 

industry continues to publish new titles annually, so the same study conducted today could yield different results. 

Second, the present analysis selected many, but not all, of the possible lists to include as points of analysis. Other 

teacher professional organizations in content areas of instruction, such as science or mathematics (e.g., National 

Council of Teachers of Mathematics, 2016; National Science Teaching Association, 2023), art or music (e.g., 

National Art Education Association, 2024; National Association for Music Education, 2023), also offer teachers 

lists of recommended children’s literature. State-based library organizations also give honors to children’s 

literature that potentially reflect values and priorities different from those honored nationally (e.g., Association of 

Illinois School Library Educators, 2024). The top 100 lists change periodically—as a group, they do not offer 

consistent cycles of new versions of their lists annually, as can be expected with the lists published by other 

stakeholder groups examined in the present study.  

 

Conclusion  

 

This study investigates U.S. children’s award and acclaimed book lists as global resources. Children’s literature 

is a social product reflecting the cultural and political values and perspectives of the time a book was written. 

Consumers, whether in the United States or internationally, should be aware of the purposes, criteria, and 

processes by which titles have gained their acclaim and recognition as they consider adopting the literature as 

educational resources within their own culturally unique contexts. In addition to being aware of the contexts of 

awards, additional research is needed to explore the content of books that hold more consistent acclaim across 

stakeholder groups and to explore the extent to which these titles are utilized in PreK-8 classrooms. Thus, future 

studies exploring PreK-8 teachers’ use of award-winning and acclaimed literature in curriculum would provide 

beneficial insight.  

 

Recommendations 

 

In terms of recommendations for practice, teachers in the U.S. and internationally might consider exploring titles 

beyond those emanating from the lists and stakeholders analyzed in the present study. Incorporating additional 

acclaimed titles lists, including those published internationally or in other countries, allows for insight to cultures 

and places outside of the U.S. publishing market. Reading widely allows for more opportunities to encounter 

culture that move beyond the familiar, opening windows into other societies and their diverse systems of being 

and doing. Yokota (2008) suggests: 

International literature lets us see the lives of people as they represent themselves in their own countries. 

There could be no more honest a depiction than one created by local people for their own audiences. We 

can learn how people live their daily lives, what activities they engage in, and what decisions guide their 

lives (p. 243). 
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International publishing offers teachers and the children they teach exposure to other cultures in engaging ways 

that reflect the diverse personal interests of readers. International books can stretch and teach children in 

interesting ways, as artistic techniques and sensibilities vary greatly across international contexts. The information 

presented in Table 5 may be helpful for international audiences as they seek to expand their understandings of 

acclaim and quality beyond the ways these phenomena have been explored in the United States—into the world 

of international children’s literature. 

 

Table 5. Suggested Resources for Expanding Understandings of Acclaim into the International Context 

Resource Description Link 

Hans Christian 

Andersen Award 

International Board on Books for Young People 

(IBBY) recognizes the lifetime achievement of a 

single author and illustrator whose body of work has 

made a lasting contribution to children’s literature 

https://www.ibby.org/aw

ards-

activities/awards/hans-

christian-andersen-award 

Bologna Ragazzi 

Awards 

Bologna Children’s Book Fair provides a showcase 

for international picturebooks. The awards are given 

in the categories of fiction, non-fiction, Opera Primera 

(debut works by an author or illustrator), comics, and 

toddlers 

https://www.bolognachil

drensbookfair.com/en/a

wards/bolognaragazzi-

awards/8382.html 

Nami Concours Nami Island gives annual acclaim to international 

children’s picturebook illustrators based on their 

empathy, universality, creativity, inspiration, and 

diversity 

https://www.namiconcou

rs.com/aboutus/aboutus_

01.php 

Mildred L. 

Batchelder Award 

The Association for Library Service to Children, a 

division of the American Library Association, 

annually awards this prize to a publisher for 

excellence in a producing a translation of a children’s 

book originally published in another language and 

country 

https://www.ala.org/alsc/

awardsgrants/bookmedia

/batchelder 

World of Words Resource maintained by the University of Arizona 

intended to share the children’s and adolescent 

literature collections held by the university to promote 

intercultural understanding and global perspectives 

https://wowlit.org/ 

Database of Award-

Winning Children’s 

Literature 

Librarian Lisa Bartle annually compiles data from 182 

international awards from English-speaking countries 

and offers these to users in her database 

http://www.dawcl.com/i

ntroduction.html 

International 

Children’s and 

Young Adult Book 

Awards 

Jane M. Gangi and Olivia Bushardt of the Children’s 

Literature Association (ChLA) compile a list of 

international book awards 

https://childlitassn.wixsit

e.com/intlcommittee/boo

k-awards 



Chung, Paciga, & Koss  

496 

References 

 

Alter, A. (2024, February 15). The National Book Awards opens up to writers who are not U.S. Citizens. The New 

York Times. https://www.nytimes.com/2024/02/15/books/the-national-book-awards-non-us-

citizens.html 

American Indian Library Association. (2019, March 7). American Indian Youth Literature Award. 

https://ailanet.org/activities/american-indian-youth-literature-award/ 

American Library Association. (2023, March 24). Randolph Caldecott Medal. 

https://www.ala.org/alsc/awardsgrants/bookmedia/caldecott 

American Library Association. (2023, March 24). John Newbery Medal. 

http://www.ala.org/alsc/awardsgrants/bookmedia/newbery 

American Library Association. (2023, March 24). Robert F. Sibert Informational Book Medal. 

https://www.ala.org/alsc/awardsgrants/bookmedia/sibert 

Association of Illinois School Library Educators (2024). The Bluestem Award: Illinois’ grades 3-5 readers’ choice 

award. https://aisled.org/bluestem/ 

Bishop, R. S. (1990). Mirrors, windows, and sliding glass doors. Perspectives: Choosing and using books for the 

classroom, 6(3), ix-xi.   

Blackston, J. (2000). African American authors represented on the ALA Notable, Newbery, and Caldecott book 

lists. In E. J. Josey & M. DeLoach (Eds.), Handbook of Black librarianship (2nd ed., p. 297). Scarecrow 

Press.  

Braden, E. G., & Rodriguez, S. C. (2016). Beyond mirrors and windows: A critical content analysis of Latinx 

children's books. Journal of Language and Literacy Education, 12(2), 56-83. 

https://eric.ed.gov/?id=EJ1120285 

Chaudhri, A., & Teale, W. H. (2013). Stories of multiracial experiences in literature for children, ages 9-14. 

Children's Literature in Education, 44(4), 359-376. https://doi.org/10.1007/s10583-013-9196-5  

Chou, M. J., Cheng, J. C., & Cheng, Y. W. (2016). Operating classroom aesthetic reading environment to raise 

children's reading motivation. Universal Journal of Educational Research, 4(1), 81-97. 

https://doi.org/10.13189/ujer.2016.040111 

Chung, S., & Chaudhri, A. (2021). Biographies of women in the Robert Sibert Award: A critical content analysis. 

Journal of Children’s Literature, 47(1), 62–72.  

Conradi Smith, K., Young, C. A., & Core Yatzeck, J. (2022). What are teachers reading and why?: An analysis 

of elementary read aloud titles and the rationales underlying teachers’ selections. Literacy Research and 

Instruction, 61(4), 383-401. https://doi.org/10.1080/19388071.2021.2008558  

Crisp, T., & Hiller, B. (2011). “Is this a boy or a girl?”: Rethinking sex-role representation in Caldecott medal-

winning picturebooks, 1938–2011. Children’s Literature in Education, 42(3), 196–212. 

https://doi.org/10.1007/s10583-011-9128-1  

Darling-Hammond, L., & Bransford, J. (Eds.). (2007). Preparing teachers for a changing world: What teachers 

should learn and be able to do. John Wiley & Sons.  

Durand, E. S., Glenn, W. J., Moore, D., Groenke, S. L., & Scaramuzzo, P. (2021). Shaping immigration narratives 

in young adult literature: Authors and paratextual features of USBBY outstanding international books, 

https://www.nytimes.com/2024/02/15/books/the-national-book-awards-non-us-citizens.html
https://www.nytimes.com/2024/02/15/books/the-national-book-awards-non-us-citizens.html
https://ailanet.org/activities/american-indian-youth-literature-award/
https://www.ala.org/alsc/awardsgrants/bookmedia/caldecott
http://www.ala.org/alsc/awardsgrants/bookmedia/newbery
https://www.ala.org/alsc/awardsgrants/bookmedia/sibert
https://aisled.org/bluestem/
https://eric.ed.gov/?id=EJ1120285
https://doi.org/10.1007/s10583-013-9196-5
https://doi.org/10.13189/ujer.2016.040111
https://doi.org/10.13189/ujer.2016.040111
https://doi.org/10.13189/ujer.2016.040111
https://doi.org/10.1080/19388071.2021.2008558
https://doi.org/10.1007/s10583-011-9128-1


International Journal on Social and Education Sciences (IJonSES) 

 

497 

2006–2019. Journal of Adolescent & Adult Literacy, 64(6), 665–674. https://doi.org/10.1002/jaal.1149 

Eeds, M., & Wells, D. (1989). Grand conversations: An exploration of meaning construction in literature study 

groups. Research in the Teaching of English, 4-29. https://www.jstor.org/stable/40171286 

Enciso, P. E. (1994). Cultural identity and response to literature: Running lessons from" Maniac Magee". 

Language Arts, 71(7), 524-533. https://www.jstor.org/stable/41962003 

Fox, D. L., & Short, K. G. (2003). Stories matter: The complexity of cultural authenticity in children’s literature. 

National Council of Teachers of English. 

Grieco, E. (2020, April 1). Americans’ main sources for political news vary by party and age. Pew Research 

Center. https://www.pewresearch.org/short-reads/2020/04/01/americans-main-sources-for-political-

news-vary-by-party-and-age/ 

Hall, K. W., & Williams, L. M. (2010). First-grade teachers reading aloud Caldecott award-winning books to 

diverse 1st-graders in urban classrooms. Journal of Research in Childhood Education, 24(4), 298-314. 

http://10.1080/02568543.2010.510077 

Harmon, J., Martinez, M., Juarez, L., Wood, K., Simmerson, L., & Terrazas, C. (2019). An investigation of middle 

school classroom libraries. Reading Psychology, 40(7), 583–611. 

https://doi.org/10.1080/02702711.2019.1635240 

Heath, M. A., Smith, K., & Young, E. L. (2017). Using children’s literature to strengthen social and emotional 

learning. School Psychology International, 38(5), 541-561. https://doi.org/10.1177/0143034317710070 

International Literacy Association Special Interest Group (n.d.). Notable Books for a Global Society. 

https://www.clrsig.org/nbgs.html 

Johnson, N.J., Koss, M.D., & Martinez, M. (2018). Through the sliding glass door: #EmpowerTheReader. The 

Reading Teacher, 71(5), 569-571. https://doi.10.1002/trtr.1659  

Koss, M. D. (2015). Diversity in contemporary picturebooks: A content analysis. Journal of Children’s Literature, 

41(1), 32–42. 

Koss, M. D., & Daniel, M. C. (2017). Culturally relevant literature for multilingual classrooms. In M. C. Daniel 

(Ed.), English learners at the top of the class: Reading and writing for authentic purposes (pp. 15–30). 

Rowman & Littlefield. 

Koss, M. D., Johnson, N. J., & Martinez, M. (2018). Mapping the diversity in Caldecott books from 1938 to 2017: 

The changing topography. Journal of Children’s Literature, 44(1), 4–20. 

Koss, M. D., & Paciga, K. A. (2020). Diversity in Newbery Medal-winning titles: A content analysis. Journal of 

Language and Literacy Education, 16(2), 1–38. http://jolle.coe.uga.edu/wp-

content/uploads/2020/12/Koss_Jolle2020.pdf  

Koss, M. D., & Paciga, K. A. (2022). Conducting a diversity audit: Who is represented in your classroom library? 

The Reading Teacher, 76(3), 261–268. https://doi.org/doi:10.1002/trtr.2136  

Larrick, N. (1965). The all-white world of children’s books. Journal of African Children’s and Youth Literature, 

3, pp. 1-10. 

Leininger, M., Dyches, T. T., Pater, M. A., & Heath, M. A. (2010). Newbery Award winning books 1975-2009: 

How do they portray disabilities? Education and Training in Autism and Developmental Disabilities, 

45(4), 583-596. http://www.jstor.org/stable/23879762  

LeJeune, M. A., & Landon-Hays, M. (2021). Moving beyond the textbook to reframe disciplinary literacy using 

https://doi.org/10.1002/jaal.1149
https://www.jstor.org/stable/40171286
https://www.jstor.org/stable/41962003
https://www.pewresearch.org/short-reads/2020/04/01/americans-main-sources-for-political-news-vary-by-party-and-age/
https://www.pewresearch.org/short-reads/2020/04/01/americans-main-sources-for-political-news-vary-by-party-and-age/
http://dx.doi.org/10.1080/02568543.2010.510077
https://doi.org/10.1080/02702711.2019.1635240
https://doi.org/10.1177/0143034317710070
https://www.clrsig.org/nbgs.html
http://www.jstor.org/stable/23879762


Chung, Paciga, & Koss  

498 

text dets: Content area literacy for pre-service teachers. In Danielle E. Hartsfield (Ed.), Handbook of 

Research on Teaching Diverse Youth Literature to Pre-Service Professionals (pp. 545-565). IGI Global. 

https://doi.org/10.4018/978-1-7998-7375-4. 

Levin, F. (2007). Encouraging ethical respect through multicultural literature. The Reading Teacher, 61(1), 101-

104. https://doi.org/10.1598/RT.61.1.13 

Martinez, M. G., & McGee, L. M. (2000). Children's literature and reading instruction: Past, present, and future. 

Reading Research Quarterly, 35(1), 154-169. https://doi.org/10.1598/RRQ.35.1.11 

McGeown, S., Bonsall, J., Andries, V., Howarth, D., & Wilkinson, K. (2020). Understanding reading motivation 

across different text types: Qualitative insights from children. Journal of Research in Reading, 43(4), 

597-608. https://doi.org/10.1111/1467-9817.12320 

Nathanson, S. (2006). Harnessing the power of story: Using narrative reading and writing across content areas. 

Reading Horizons: A Journal of Literacy and Language Arts, 47(1), 2. 

https://scholarworks.wmich.edu/reading_horizons/vol47/iss1/2 

National Art Education Association. (2024). Learn & tools. https://www.arteducators.org/learn-tools 

National Association for Music Education. (2023). NAfME blog. https://nafme.org/publications-resources/nafme-

blog/ 

National Council for Teachers of Mathematics. (2016). Welcome to exploring math through literature. 

https://www.nctm.org/publications/exploringmath/ 

National Science Teaching Association. (2023). Outstanding science trade books for students K–12. 

https://www.nsta.org/ostb23 

McNair, J. C. (2016). #WeNeedMirrorsAndWindows: Diverse classroom libraries for K-6 students. The Reading 

Teacher, 70(3), 375–381. https://doi.org/10.1002/trtr.1516 

New York Public Library. (2023, November 21). The New York Public Library reveals the best books of 2023 for 

kids, teens, and adults. https://www.nypl.org/press/new-york-public-library-reveals-best-books-2023-

kids-teens-and-adults 

Schaeffer, K. (2021, December 10). America’s public school teachers are far less racially and ethnically diverse 

than their students. Pew Research Center. https://pewrsr.ch/3rSsNLB  

Serafini, F. (2003). Informing our practice: Modernist, transactional, and critical perspectives on children’s 

literature and reading instruction. Reading Online, 6(6). 

http://www.readingonline.org/articles/art_index.asp? HREF=serafini/index.html 

Simpson, A. (2016). The use of children's literature in teaching: A study of politics and professionalism within 

teacher education. Routledge. https://doi.org/10.4324/9781315884158 

Sipe, L. R. (2010). First graders interpret David Wiesner’s The Three Pigs: A case study. In Postmodern 

picturebooks (pp. 235-249). Routledge.  

Smagorinsky, P. (2017). Misfits in school literacy: Whom are U. S. schools designed to serve? In D. Appleman 

& K. Hinchman (Eds.), Adolescent literacy: A handbook of practice-based research (pp. 199–214). 

Guilford. 

Teale, W. H., & Gambrell, L. B. (2007). Raising urban students' literacy achievement by engaging in authentic, 

challenging work. The Reading Teacher, 60(8), 728-739. https://doi.org/10.1598/RT.60.8.3 

Teale, W.H., Martinez, M. G., & Yokota, J. (2021). Books come alive: Reading aloud and reading along with 

https://doi.org/10.4018/978-1-7998-7375-4
https://doi.org/10.1598/RT.61.1.13
https://doi.org/10.1598/RRQ.35.1.11
https://doi.org/10.1598/RRQ.35.1.11
https://scholarworks.wmich.edu/reading_horizons/vol47/iss1/2
https://www.arteducators.org/learn-tools
https://nafme.org/publications-resources/nafme-blog/
https://nafme.org/publications-resources/nafme-blog/
https://www.nctm.org/publications/exploringmath/
https://www.nsta.org/ostb23
https://doi.org/10.1002/trtr.1516
https://www.nypl.org/press/new-york-public-library-reveals-best-books-2023-kids-teens-and-adults
https://www.nypl.org/press/new-york-public-library-reveals-best-books-2023-kids-teens-and-adults
http://www.readingonline.org/articles/art_index.asp?%20HREF=serafini/index.html
https://doi.org/10.4324/9781315884158
https://doi.org/10.4324/9781315884158
https://doi.org/10.1598/RT.60.8.3


International Journal on Social and Education Sciences (IJonSES) 

 

499 

young children. Rowman & Littlefield. 

Thein, A., Beach, R., & Parks, D. (2007). Perspective-taking as transformative practice in teaching multicultural 

literature to white students. English Journal, 97(2), 54-60. https://www.jstor.org/stable/30046789   

Thomas, E. E. (2016). Stories still matter: Rethinking the role of diverse children's literature today. Language 

Arts, 94(2), 116-123. https://doi.org/10.58680/la201628803 

Vaughn, M., & Massey, D. D. (2021). Teaching with children's literature: Theory to practice. Guilford 

Publications. 

Wedwick, L., & Latham, N. (2013). Socializing young readers: A content analysis of body size images in 

Caldecott medal winners. Reading Horizons: A Journal of Literacy and Language Arts, 52(4), 3. 

https://scholarworks.wmich.edu/reading_horizons/vol52/iss4/3 

Yokota, J. (2008). International literature: Inviting students into the global community. In S. S. Lehr (ed.), 

Shattering the looking glass: Challenge, risk, and controversy in children's literature, 241-251. Rowman 

and Littlefield. 

Yokota, J. (2011). Awards in literature for children and adolescents. In Handbook of research on children's and 

young adult literature (pp. 467-478). Routledge. 

 

Author Information 

Sunah Chung 

 http:/orcid.org/0000-0003-2858-5138 

University of Northern Iowa 

Department of Curriculum and Instruction 

107 Schindler Education Center, Cedar Falls, IA 

50614 

USA 

Contact e-mail: sunah.chung@uni.edu 

 

Melanie D. Koss 

 https://orcid.org/0000-0001-9450-3693 

Northern Illinois University 

Department of Curriculum and Instruction 

GA 147 

DeKalb, IL 60115 

USA 

Kathleen A. Paciga 

 https://orcid.org/0000-0002-4026-1745 

Columbia College Chicago 

Department of Humanities, History, and Social 

Sciences 

600 South Michigan Avenue 

Chicago, IL 60605 

USA 

 

 

  

https://www.jstor.org/stable/30046789
https://scholarworks.wmich.edu/reading_horizons/vol52/iss4/3


Chung, Paciga, & Koss  

500 

Appendix 

 

Alexander, K. (2019). The undefeated. (K. Nelson, Illus.). Versify. 

Alexander, L. (1968). The high king. Holt, Rinehart and Winston. 

Avi. (1990). The true confessions of Charlotte Doyle. Orchard books. 

Barnett, M. (2012). Extra yarn. (J. Klassen, Illus.). Balzer + Bray. 

Beaty, D. (2013). Knock knock: My dad’s dream for me. (B. Collier, Illus.). Little, Brown. 

Becker, A. (2013). Journey. Candlewick. 

Bryan, A. (2016). Freedom over me: Eleven slaves, their lives and dreams brought to life. Atheneum. 

Burton, V. L. (1942). The little house. Houghton Mifflin Harcourt. 

Cleary, B. (1978). Ramona and her father. William Morrow. 

Cleary, B. (1981). Ramona Quimby, age 8. William Morrow. 

Cooney, B. (1982). Miss Rumphius. Viking. 

Cooper, S. (1973). The dark is rising. Macmillan. 

Craft, J. (2019). New kid. HarperCollins. 

Cronin, D. (2000). Click clack moo: Cows that type. (B. Lewin, Illus.). Simon & Schuster. 

de la Peña, M. (2015). Last stop on Market Street. (C. Robinson, Illus.). Penguin. 

DiCamillo, K. (2003). The tale of Despereaux. Candlewick. 

DiCamillo, K. (2006). The miraculous journey of Edward Tulane. (B, Ibatoulline, Illus.). Candlewick. 

Erdrich, L. (1999). The birchbark house. Hyperion. 

Falconer, I. (2000). Olivia. Atheneum. 

Fleishman, P. (1988). Joyful noise: Poems for two voices. Harper & Row. 

Gaiman, N. (2008). The graveyard book. HarperCollins. 

Gannett, R. S. (1948). My father’s dragon. (R. C. Gannett, Illus.). Dover. 

Garcia, R. W. (2010). One crazy summer. Quill Tree Books. 

George, J. C. (1959). My side of the mountain. E. P. Dutton. 

Hesse, K. (1997). Out of the dust. Scholastic. 

Isadora, R. (1979). Ben’s trumpet. Greenwillow. 

Jenkins, S. (2003). What do you do with a tail like this? (R. Page, Illus.). Houghton Mifflin Harcourt. 

Keats, E. J. (1962). The snowy day. Viking. 

Konigsburg, E. L. (1967). From the mixed-up files of Mrs. Basil E. Frankweiler. Atheneum. 

Lai, T. (2011). Inside out and back again. HarperCollins. 

Lê, M. (2018). Drawn together. (D. Santat, Illus.). Little, Brown. 

Levine, G. C. (1997). Ella enchanted. Harper. 

Lin, G. (2009). Where the mountain meets the moon. Little, Brown. 

Lin, G. (2018). A big mooncake for Little Star. Little, Brown. 

Lionni, L. (1963). Swimmy. Knopf. 

Lobel, A. (1970). Frog and Toad are friends. Harper & Row. 

Lord, C. (2006). Rules. Scholastic. 

Lowry, L. (1993). The giver. Houghton Mifflin. 



International Journal on Social and Education Sciences (IJonSES) 

 

501 

Maillard, K. N. (2019). Fry bread: A Native American family story. (J. Martinez-Neal, Illus.). Roaring Brook 

Press. 

Martin, B., Jr. (1989). Chicka chicka boom boom. (L. Ehlert, Illus.). Simon & Schuster. 

Morales, Y. (2018). Dreamers. Neal Porter. 

Mosel, A. (1968). Tikki Tikki Tembo. (B. Lent, Illus.). Holt, Rinehart and Winston. 

Myers, W. D. (1997). Harlem. (C. Myers, Illus.). Scholastic. 

Myers, W. D. (2006). Jazz. (C. Myers, Illus.). Holiday House. 

O’Brien, R. C. (1971). Mrs. Frisby and the rats of NIMH. Atheneum. 

Paterson, K. (1978). The great Gilly Hopkins. Thomas Y. Crowell. 

Peck, R. (1998). A long way from Chicago. Dial. 

Phi, B. (2017). A different pond. (T. Bui, Illus.). Capstone. 

Pinkney, A. (2012). Hand in hand: Ten black men who changed America. (B. Pinkney, Illus.). Little, Brown. 

Pinkney, J. (2009). The lion and the mouse. Little, Brown. 

Powell, P. H. (2014). Josephine: The dazzling life of Josephine Baker. (C. Robinson, Illus.). Chronicle. 

Raskin, E. (1978). The Westing game. E. P. Dutton. 

Rathmann, P. (1995). Officer Buckle and Gloria. Putnam. 

Reynolds, J. (2019). Look both ways: A tale told in ten blocks. (A. Nabaum, Illus.). Atheneum. 

Ryan, P. M. (2000). Esperanza rising. Scholastic. 

Ryan, P. M. (2002). When Marian sang. (P. Sís, Illus.). Scholastic. 

Ryan, P. M. (2010). The dreamer. (B. Selznick, Illus.). Scholastic. 

Sachar, L. (1999). Holes. Farrar, Straus and Giroux. 

Say, A. (1993). Grandfather’s journey. Houghton Mifflin. 

Selznick, B. (2007). The invention of Hugo Cabret. Scholastic. 

Sendak, M. (1963). Where the wild things are. Harper & Row. 

Shannon, D. (1998). No, David! Blue Sky Press. 

Sís, P. (2007). The wall: Growing up behind the Iron Curtain. Farrar, Straus and Giroux.  

Sorell, T. (2018). We are grateful: Otsaliheliga. (F. Lessac, Illus.). Charlesbridge. 

Spineli, J. (1990). Maniac Magee. Little, Brown. 

Stead, R. (2009). When you reach me. Wendy Lamb. 

Steig, W. (1969). Sylvester and the magic pebble. Simon & Schuster. 

Steig, W. (1982). Dr. De Soto. Farrar, Straus and Giroux. 

Steptoe, J. (1987). Mufaro’s beautiful daughters. Puffin. 

Taylor, M. (1976). Roll of thunder hear my cry. Dial. 

Thimmesh, C. (2006). Team moon: How 400,000 people landed Apollo 11 on the moon. Clarion.  

Van Allsburg, C. (1979). The garden of Abdul Gasazi. Houghton Mifflin. 

Van Allsburg, C. (1981). Jumanji. Houghton Mifflin. 

Van Allsburg, C. (1985). The polar express. Houghton Mifflin. 

Weatherford, C. B. (2015). Voice of freedom: Fannie Lou Hamer, spirit of the Civil Rights Movement. (E. Holmes, 

Illus.). Candlewick. 

White, E. B. (1952). Charlotte’s web. (G. Williams, Illus.). Harper & Brothers. 



Chung, Paciga, & Koss  

502 

White, R. (1996). Belle Prater’s boy. Farrar, Straus and Giroux. 

Wiesner, D. (2001). The three pigs. Clarion. 

Willems, M. (2003). Don’t let the pigeon drive the bus. Hyperion. 

Willems, M. (2004). Knuffle bunny: A cautionary tale. Hyperion. 

Willems, M. (2010). We are in a book. Hyperion. 

Williams, V. (1982). A chair for my mother. HarperCollins. 

Woodson, J. (2003). Locomotion. Nancy Paulsen Books. 

Woodson, J. (2014). Brown girl dreaming. Nancy Paulsen Books. 

Woodson, J. (2012). Each kindness. (E. B. Lewis, Illus.). Nancy Paulsen Books. 

Young, E. (1989). Lon Po Po: A Red-Riding Hood story. Philome 

 

 

 




